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By: Al Meunier
OSSA Executive
Director

There is somethin
different about growin
up in small wester
towns. | might describ
as being similar to a large rambuncti
extended family.

The town | grew up in wa$\olf Creek,
Mont., located between Helena and G
Falls. It is a beautiful place at the cargtce
of Wolf Creek and Prickly Pear Creekhe
Missouri River is only two or three mil
north of townThe "shing is world class. La
fall is the last time | visited the place an
now has # shops and drift boat rentals a
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Full-service classrooms improve
student-teacher relationships

When | tell people | teach middle school, the
immediately react with commentdike, “You
must be a saint!” or “Tha’ a dif'cut age
group.” Thenthey follow that up with, “Wha

or two speci't content areas. When | tell th
that my colleagues and | teach it all — langupge

arts, social studies, math, scieroealth, and P+
— they are either amazed or in disbelief.

Lori Luna

At Corbett, we have four core teachers who are responsible foerigdiv
all of the content to a group of dients that varies in size yearytear,
with anywhere from 22- 29 students in a classrddhave 7-8" grade
blended classrooms, so we get to keep our students foyemveand
come to know their individual strgths and weaknesses walll of the
content for language arts, science, social studies)eaith is taught wit

an espresso shop. The ranches | huntedf@s a the same group of stedts and the same teacher. For math, studeats
teenager now all have absentee ownersfand grouped according to their current ackeiment levels but can mofrem
are no longer accessible to local teenagérs ON€ level to another based on thairgoing progressiVe also change it

and adults.

My parents owned a restaurant, ,bservice
station and motel. The service station is

in operation but is now a mini-marthe
restaurant was destroyed bye'50years ago.
The rest of the place is in terrible disrepai

Around the motel there were large expa
of lawn where we played footballhere
were about six of us that played regula
One of the best players was Patsy Rom

Please see Road on p.

up for PE; each teachersiructs a unit, such as basketloaltumbing,
and the classes rotate through each unit thnecourse of a trimester

Although we teach all the subjects, we are freed frormbBfute time
slots, bells and schedules that d@ffow for #exbility. We can combine
subjects into blocks of time atevote whole afternoons to intaggd
projects and student researblie are only constrained binch time,

Please see Luna on p. 2




Luna ... continued from p. 1

math and PE when coordination between teachers is ngcessar

There are some daite bene'tsto teaching across the curricuuwith a group

of students. For one, integration is made easier and, in fact, aimcstargce

In the next few weeks, we will be working on a Manifest Destitiyydesigned
to teach students about the accomplishments and challeagesw nation
faced in movingeg and the varied perspectives of “gress” as viewed
through the lenses of Nativanericans, Chinese immigrant#/hite settlers
and others. In science, we'll be learning about the solar systerarsamiand
space exploratio common theme will be the quest toatiser and explore,
as well as the impact new discoveries have on individuals, groapkeamorld
as a whole. Each unit will provide opportunities for extensive stwdging
and reading — both creative endeavors and expository reg@ajetts. In
addition, students will be required to create 3D visuals andsaumuexhibit
to be put on display during our bi-annual CMS Space Mus#thin this
framework, we will also explore math concepts of scale disidnce, and
basic geography of the United States. In addition, space-related raeidir
communicable diseases are readily integrated into our lstadiies.

One of the goals and by-products of this model is daeelopment of
relationships between teachers and students. | knowstundgnts'reading

abilities and can help facilitate their research in both eeieand social
studies. | also know my studenstkgrounds and interestshich can really
help when trying to hd ways to engage reluctant learnekéost of what

we do at Corbett is integrated, exploratory, and inquirychaSeidents can
showcase their strengths in writing, building, performing,irepednd more,
while simultaneously being stretched to grow in areas vitheyeneed more
growth. By knowing my students, | can provide resourogsogportunities
that both support their interests and encourage them to develomesw o

( )
Turn off the Tube"

Hilda Lahti Elementary in the Knapp
School District now hasurn Off The Tube
Thursdays.

On these nights, the school hosts lo
families to a night of games and refreshme
instead of watching television at home.

If you'd like to get your school involved i:'
watching lessTV, prepare an activity fo
National Turn off theTube Week, April21-

screentime.org

Although our instructional design is somewhat rare thesg, ddglieve it is
a powerful oneTeaching all the core subjects helps fostefatmration with
teaching peers, allows meaningful relationships to form betstadents and
teachers, and promotes best practices in the classragmasuntegrating
curriculum and providing inquiry based project oriented units

\. J

-

27, 2008. Find tips and materials at www

cal
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Road... continued from p. 1

and | always checked by her hous& 's0 she could be on my team. It was at the Rog'dtrat we used to ride a bucking
barrel. One day | was riding and the saddle was slipping, but | was determined to ride it out. | was in thef ricsdle
stupidity when the barrel hit me in the mouth and knocked out my fake tooth and the one next to it. | am short one of
front teeth to this day.

How | happened to have a false tooth at 13 was the result of another misadventure. | was riding my bfkenhome
swimming and a friend was in his yard, so | stopped to visit. He bet me a quarter that | could not ride my bike about 50 ya
make a sharp right turn and go up a little hill and cross the bifdgecrease the degree of ddity, this was to be done

with no hands and my eyes closed. | made the turn and climbed the hill, but unforfuimaieded the bridgdhere was a

lot of blood and the tooth was missing. It is little wonder that my parents sent me to board in Helena to attend high schc

Swimming was a major summer activi\ll of the kids gathered at the big rock, which haéddly that carried you out into

the deep wateiWhenl was 5 or 6, | was standing on my tip-toes and all of a sudden the current carried me into the de
water.| was thrashing and yelling and attracted the attention of Genevive, a teenage girl. Luckily she came to my resc
When she reached me, | grabbed her, shoved her down and stoodWhdmhe current carried us to a place where we
could both stand, she was much the worse for wear and | was "ne.

s ™\ Another time | was
swimming with

my friend, BiIll

Kopetski, who was
5 or 6 and could
not swim a lick.
He was paddling
around with his
face mask on, and
all of a sudden
he is hollering
and creating a
commotion. Purely
by accident, he
grabbed a very lge

trout by the gills and
was holding it aloft
\. / and waving around
Wof Creek, Mont. like a battle trophy.

As with most very small towns in rurAmerica, basketball is the sport of choice. Our little two-room school had a small
gym. It was my job every Friday at the end of the day to ensure that a window was left unlocked so we could get in
play ball over the weekend. As an adult, | realized that our teacher, Mr. Garner, knew what we were doing, but as long
everything remained undisturbed, he let us continue.

Occasionally on Saturday night the school gym became a dance hall for the comfamitysic was supplied by the Bob
Funk Five. It was quite a festive event with people of all ages attending, from little children to grandfsaneiclisight it
was time for all of the box lunches that the women prepared to be sold and consumed by all in attendance.

The school was the focus of virtually all of the community events that occueédlfiCreek. It was the hub of the toven’
social life.Without a schoal, little towns just disappear and become a collection of houses without any sense of commur

or social connections.
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lone seniors honored by Heisman program
for athletics, academics, leadership

' =\ Two lone School District seniors were among the top students in Oregon
in theWendy’s High School Heisman awards program.

Emily Rietmann was selected as the top female in Oregon, earning a
silver medal, while Kipp Krebs was chosen as one of the top 10 males
in the state, earning a bronze medal.

For eight generations, the Heisman name has sgngéxcellence,
determination, and prestige among college football’'s elite. In 1994,
the next level of outstanding achievers ensconced their namedbento
Heisman lore when thé&/erdy’s High School Heisman (WHSH) was
created.

The WHSH program has set the standard for high school student-
athletes, and gained tremendous prestige in its own right. fadch

the program recognizes the nat®most esteemed high school senior
men and women for excellence in academics, athletics, and community/
school involvement.

Emily seeks out community service projects for students to complete
\. / and makes an feiit daily to keep school pride high in the school. She
Kipp Krebs and Emily Rietmann have stoodis in her third year a&ssistant AthletiDirector for grades 6-12, while
out among other high school students in Orpglancing college and advanced high school classes.
egon for their skills in school and on the court.

Kip is the Associated Student Body (ASB) president for the second year
in a row and hosts the dailyv announcements with Emily as his co-anchde has implemented “President
Picks” each daywhere he recognizes one to three students from grade$d{gdbd deeds and accomplishments
that either he or school staff notice.

“I have enjoyed working with both Kip and Emily since they were freshman,” said lone Superintendent Bry
Browning. “Both students exemplify small town, farm/ranch upbringing with tremendous work ethic. In a K-1:
school it is fun to see all ages involved in the ASB activities which are headed by Kip and/#nubuldnt have

two better role models for our younger students and they will be missed after this school year.”

To date, more than 150,000 high school students have represented their schools and have been touched &
Heisman mystique. Of them, 157 have progressed to the National Finalist level, with 26 earning the designal
of Wendy'’s High School Heisman Natioabard Winners.




Students shine in Mustang Mop-Up

It is a proven fact that communities neegsd ~
revitalization from community memberg.
The Heppner High School Mustang Mop-
Up is just that — a way for students to legrn
how to give back in a manner that helps
with this process.

The annual Mustang Mop-Up give
Heppner High students the opportunity fo
volunteer in their community by helping
to restore various buildings and projeqts
around town.

v)

This yeals event will take place April 24.
Last yeals event was ther4, and it proved
to be a huge success, said Principal Dgye
Stone. t

J
Heppner High School students participate in the May 2007 Mustang Mop-Up, a
Last yeals Mustang Mop-Up was by far volunteer community service project to help clean up the town.

the biggest community service learning

project that Heppner High School and the Heppner community had ever experigme&80 HHS students
completed nearly 70 projects that ranged from painting the inside of the local museum to landlseands
of handicapped citizens.

“It was an awakening for many of our students to see the importance of community service,” P3itacipal
said. “So much so, we had several students continue their ambitiothaftact with needy families that we were
not able to serve in one dayhisannual event has left an indelible mark on the hearts of both our students an
community.”

The April event is already in the planning stages, with the students looking for service projects to take on duri
the Mop-Up.Volunteers from around the community also participate.

“Caring about, and sharing resources to help one another acdmonunity as a whole is essential to community
life,” Stone said. “Service learning does not always come natural, and this is why the Mustang Mop-Up is
important to both our students, and the revitalization of a community.”




Polk County districts collaborate
for instructional improvement

By: Dr. Peter M. Tarzian
Superintendent, Falls City School District

In the spirit of continuous improvement in public schodlgjistricts are faced with searching for and providing ample and relevant
resources to enable their students and staff to be successfeldducation endeavdviany strategies have been researched and
written about (e.g. “learning communities” [Robbins 2007F@e 1998], “learning organizations,” [Senge, 1999] and 90-90-90
Schools [Reeves, 2004]) that are designed to support schibsiuaient success. What many of these strategies have in common is
that they require (and rightly so) high levels of ongoingessibnal development and team interaction. But because wéttinal
isolation of many small and/or rural schools and theifsstdével@ing highly productive professional learning communities aimed

at improving the learning of all students through the intema@nd growth of these teaching adults is problematic.

To address this problem at a practical level, school districtslinGounty (west of Salem) have recently formed a smaéigbnal
consortium of large and small districts designed to providentist efective and benefial professional development environment
for teachers, reditive of the research of Fullen (1991, 20Gk)d Haslam (1997). Coordinated by Wilamette Education Service
District from a distance, but managed by Polk district superintésidae Polk County Collaborative for Instructional Improvement
has as its goal high levels of ongoing learning foofalls member teachers and administrators using a foprotéssional learning
that is quite different from the traditional workshop-drivereducation service agency approach.

The ultimate goal of the PCCI! is to create, for all Polk County dcttafs, professional learning communities of educators working
in a variety of school settings for the purposes of keeping abreast pfdmtistes, joint lesson planning and sharing, problem solving,
and the development of personally applied instructional skillireggin improved student achievement and educational engagement.
These teams, which can be called “learning commurfigsactice,” will operate with a commitmetat the norms of continuous
improvement and experimentation (i.es"and second ordehange, Marzano, 2005), and will engage members in improving their
daily work to advance the achievement of the member sdigidtts’ and schools’ goals for student learning.

Our collaborative, funded currently with district general funatigoutions as well as state school improvement dollars designed to
directly impact school classrooms, will support individual learteam units that may be of various sizes and serfereiftpurposes.

For instance, district faculties as a whole may meet once a quasdgetbon their work, engage in appropriarning, and assess
their collective progress. In addition, some members ofabelty may serve on school improvement teams or commitiees
focus on the goals and methods of school, district, or coungyiwigrovement. While these teams make important contributions to
school culture, learning environments, and other priority isthuggwill not substitute for the day-to-ddppilding-level professional
conversations focused on instructional coordination andtgissues [edited and adapted from NSDG;.cearning Communities,
2008].

A" rd year focus of the collaborative will be enhancing heeg skills in diagnostgally driven instruction — simple butfeétive
means and strategies for ongoing formative assessmentjftgréntiated intervention instruction. In addition and in subsequent
years, the collaborative will expand its own learning comitgienvironment to decide what types of evidence will be accepted
as indicators of success. It will also determine ways to gttaeevdence throughout the change process to help make midcourse
corrections to strengthen the work of leaders and providets. dn also indicate to policy makers and funders the impatzfof
development on teacher practice and student learning (lbid.).

Our goal as a collective of districts is to use the didgndsata environment created at the collaborative to focus on improved
instructional support in the classroom, where teachers gatdeneeiof improvements in student learning to determinefeeebf

their professional learning on their own students. NSDC descritzefodased professional learning communities this wagather-

made tests, assignments, portfolios, and other evidence of stadtrimdere used by teachers to assess whether staff development is
having desired &cts in their classrooms. Because improvesgnstudent learning are a powerful motivator for teachers, evidence
of such improvements as a result offatiaivelopment expenees helps sustain teacher momentum during the inevitable frustrations
and setbacks that accompany complex change®ffAnotheibene"t of data analysis, particularly the examination of student work,
is that the study of such evidence is itself a potent mdastafodevelopmentTeachers who use one of several group processes
available for the study of student work report that the egsdistussions of the assignment, the link between the work and content
standards, their expectations for student learning, and the ws@in§gubrics improve their teaching and student learning” [NSDC.
org, Data-driven, 2008].

Clearly, the collaborative bené$ small and rural districistafis by giving them membership in these “learning communities of
practice,” which cut across grades, ethnic, and socioegormundaries. But in terms of the greater professional development
environment, the PCCII approach hopes to blur the lines betdeaols and districts, which in turn it hopes will encourdigersity

of thought and creativity of spirit. Further, using the regiaaaantage model of education service districts but on a smaller scale,
the district directed collaborative maximizes thecedht use of resources, and creates a support network thatdevesy county
school, regardless of size or location.
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20 OSSA member schools
make U.S. News & World Report hot list

In December 2007, U.S. News awkbrld Report listed high schools from throughout Oregon as recipients of Bronze and
Silver awards.

The OSSAwas well-represented among the recipients of these awards. Of the 40 Oregon high schools that received Si
or Bronze awards, half — 20 — were OSSA member schools. These schools included:

Bandon Senior High School, Bandon
Central Linn High School, Halsey

Crane Union High School, Crane

Days Creek School, Days Creek
Dayville School, Dayville

Dufur School, Dufur

Elgin High School, Elgin

Elkton High School, Elkton

Harper School, Harper

Helix School, Helix

Joseph High School, Joseph

Lakeview Senior High School, Lakeview
Neah-Kah-Nie Junior/Senior High School, Rockaway Beach
Nyssa High School, Nyssa

Paci"c High School, Port Orford

Pine Eagle High School, Halfway
Sherman Junior/Senior High School, Moro
Spray School, Spray

Waldport High Schoolywaldport

Wago County High School, Maupin
Wheeler High School, Fossil

All of these schools earned a Bronze award, eXdidport High School, which earned a Silver award.

The criteria for these awards were based on college-readiness performance and the fact that heathaaoll reading
pro”ciency rates for disadvantaged students were better than the state average. Of 18,790 public high schools in 40 <
that were analyzed, 100 schools received gold awards, 405 received silver awards, and 1,086 schools earned bronze.

Congratulations!

e ) Dragon lands at
Monroe High School

By: Andew Nealon

Be true to your schooll sense of historical integrity at Monroe High School was maintained
through necessity. Due to age-induced deterioration, the cupola that topped Monroe Higl
School'smain building was rebuilt over the past summer by a local carp@&igproject
included hand hewn supports equaling those originally built 80 yearsAaDoagon
weather vane was commissioned from a local artist to honor the scloogj’time mascot.
Coming in for a landing on top of the cupola, the Dragon’s nose is always headed into the
wind. A sure sign of perseverance!

\. /  Photo by Andrew Nealon -7-




7th Annual

Oregon Small Schools Summit

March 10-11, 2008
Red Lion Hotel, Pendleton

Topics

This is a unique opportunity for principals, superintendents, school board members, community leaders, and legislators f
throughout the state to assemble and discuss the sgghimpact and implications of small schools on rural community
life.

Among the topics of discussion will be:

Keynote Speakers
Nancy Hungerford, Attorney at Law
Lori Luna, OSSATeacher of theYear

Breakout Sessions

Technology in the Classroom

The Mostly-Dead Poet Society

Professional Learning Communities: Bringing Rural Schdotether
NEA Anti-Bullying Program

The Teaching Learning Connection

Meeting the needs of all student learners

Small Schools Study

Special Educatiofiransition Programs

RTI & PBS in a Small School - What works, what doesn’t &dhnology and the Language Arts Curriculum; Middle
School Successes and Challenges

Fee Information
The fee for attending the two-day event is $125 per person and includes:

Breakout Sessions
Breakfast Buffet (10th)
Lunch Buffet (10th)
Barbecue (10th)

Breakfast Buffet (11th)

Red Lion Hotel Room Reservations
To reserve a room that has been blocked for the event, please call the conference hotel at: 1-54ll -REa$d identify
yourself as a Small Schools Summit participant.

Registration

To register for the Oregon Small Schools Summit, go online to wregonssa.gésummit. You can download registration
forms from there and mail them in, or register online through electronic registration. ContacEQBfve Secretary
Tam Peterson for more information, (541) 966-3102 or ossa@umesd.k12.or.us.

For more information, log onto www.oregonssa.org



